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The review was carried out by three inspectors, all of whom are lead inspectors for the
Independent Schools Inspectorate (ISI) in England. The team was supported by CfBT’s
Programme Director in Dubal, who is also an experienced IS| team inspector. (However, this
was an internal review carried out on behalf of KHDA by CfBT Education Trust and was not an

ISl inspection).

The review team was able to study some of the schools’ documentation before the visit and was
given more documents at the schools. We made a number of conclusions in the light of the
self-evaluation forms (SEFs), prepared by both schools. These SEFS are based on the Office
for Standards in Education (Ofsted) national standardisation for England.

As the lead-in time was short, the schools were asked to prepare the reviewers’ timetables. We
held 14 meetings with staff, observed 67 lessons or parts of lessons, activities, an assembly
and interviewed over 20 students. As was agreed by all concerned, this was a review visit, not
a full inspection, although we applied our inspectorial experience to the project.

To aid the flow of the report, the pronoun “we” is used to indicate the views of the review team.
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1. ACHIEVEMENT AND STANDARDS — LATIFA SCHOOL FOR GIRLS

Review

1.1 The Perception of Standards

1.1.1  There appears a widespread perception among a significant proportion of stakeholders
that standards in both Arabic and in the English curriculum have been dropping. Against
this, all the parents responding to the school's own survey expressed themselves
satisfied with the standards and with the quality of teaching. Some expressed concern
about a decline in the standard of Arabic. A few were concerned about the fact that their
children were in a year group other than their children’s chronological ages.

1.1.2  Part of this perception may well have been driven by the broadening in the ability of the
pupil population. Standards of achievement may go down in absolute terms because,
on average, the ability of students is lower. In such a case, the effectiveness of teaching
need not have declined, but would be perceived to have declined, especially if parents
are not conscious of the corresponding change in ability. On the face of it, there has
been a drop in the most obvious measure of attainment: performance at GCSE at the
age of 16, though less marked than in the boys’ school. In fact, however, on the
information made available to us, any decline has been comparatively modest, in terms

of standards at GCSE.

1.1.3 The question the team addressed is whether, given the innate potential of the
students, standards are as good as they could or should be. Here the history of the
school comes into play. It is not the same school as it was when results were strong.
There is now a primary ‘feeder’ school and selection and the admission of non-UAE
nationals have ceased. This means that we are not able to compare like with like.

1.2 Intake, Ability and Expectations

1.2.1  Ability is not a straightforward matter for the following reasons.

¢ Students are being taught for 80% of the time in a foreign language mostly not spoken
at home and for 20% in standard Arabic rather than their own dialect:

* The ability tests carried out in the school are in a foreign language so that the results
could underestimate their potential; :

¢ Currently no Arabic language test of cognitive ability exists, and, as we understand it,
assessments in the ministerial Arabic curriculum are not nationally moderated to allow
other than subjective comparison among schools. The team is not in a position to make

such judgements.

e Since 2000 the intake has not been based on any stated criteria, and ability has
fluctuated.

e The numbers entered for A2 Level have been too low (on average 9 students each
year) to permit reliable benchmarking.

For all the above reasons, any evaluation of pupil performance has to be carried out with
caution. We believe that the safest points of comparison are with girls in all maintained schools

in England.
1.2.2 On the school’s own analysis of its intake, based on Durham University’s Middle Years

Information System (MidYIS), taken in Year 7, and Year Eleven Information System
(YELLIS), taken in Year 11, the school includes the full range of ability from far above to










































